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Introduction  
HOPE (Helping Our Pupils’ Emotions) is a school-based mental health project that is 
offered to education settings across South Staffordshire.  In 2016 it was entirely funded 
by the four South Staffordshire Clinical Commissioning Groups (CCG’s) to cover the 
schools per CCG locality.  As the number of schools participating has grown there is a 
need for schools to now co-fund their continued participation in the project.  See 
appendix A for more details on what is offered as part of the HOPE package in the first 
year.    


All schools within these four CCG locations were invited via the e-school bag to send 
school staff to be trained in child & young people’s mental health. It is a four-day training 
package covering foundation knowledge in signs & symptoms of common mental health 
issues, skills and tools to offer interventions in responding to emotional needs and the 
value of self care and reflective practice.  The project is underpinned in evidence, 
research and best practice guidelines.  It aims to offer support for three out of five 
quadrants of Thrive model (1. thriving - offering proactive/preventative interventions, 2. 
signposting and self-management  3. getting help).  Trainees are encouraged to access 
the support and professional development on offer.  Schools are not obligated to continue 
with the project and are encouraged to make the most on offer in the first year to give 
their journey of school-mental health a boost or kick start.  Years two onward offers 
additional training to further develop therapeutic skills to add to their therapeutic toolbox 
in a variety of areas depending on what HOPE mentors’ request.    


Feedback is requested on an ongoing basis to monitor and evaluate the HOPE project. 
This ensures the effectiveness of outcomes and impact for pupils.  It also offers 
reassurance and governance on value for commissioners.  


HOPE Project is regularly monitored through ongoing network/supervision/training 
feedback. All young people, parents and teachers can be asked to complete a 
questionnaire and all schools are asked to complete an end of year audit that captures 
the work between September and June. 


The following report summarises the work of HOPE trainees/mentors during 2018-2019.  


For any questions or comments about this report or the project please contact:        
Rachel Rayner at hopeproject2016@outlook.com or call 07962 229 206.
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Summary 
80 questionnaires sent out, 64 returned.  Approximately  6 of the returns were from same school.    
The data represents mental health support in 58 schools.  


Children/young person attending drop-in:	 	 	 	 	 	 	      1,385+

Children/Young People seen for direct intervention of one session or more: 	 	           732

Young people NOT referred to specialist CAMHS as the school could support pupil: 	           598

Parent/Carers supported:  	 	 	 	 	 	 	 	 	           531

Self referrals (child/young person): 	 	 	 	 	 	 	 	           296

Self referrals (parent/carer): 	 	 	 	 	 	 	 	 	           264


2018 has been a year of challenges, growth and opportunities.  


The Challenges reflect a repetitive theme and echoes the wider national issues in child 
and adolescent mental health:

- Increasing demand for emotional support 

- Increased demand on mentors time to support learning/classroom activities 

- HOPE mentors juggling more roles with reduced time for supporting vulnerable pupils

- No allocated room/space to meet with troubled pupils

- No protected time for mental health role such as for supervision, networking or training

- Schools reporting no funding or ‘give’ in budgets to release staff to support pupils or 

for resources

- Secondary schools reducing pastoral teams


Opportunities: 

This year more than previously schools are asking for support in ‘upskilling’ their staff to 
meet increasing complex emotional needs observed in pupils.  Available community 
resources are diminishing and external services are facing reduced funding resulting in 
less time available for families/young people.   There is increased focus on digital 
platforms but families are seeking face to face contact.  This has meant more schools/
staff wanting to access mental health training and schools wanting to further develop the 
support they can offer to pupils ‘in-house’.  


Based on feedback and learning from 2018-2019 there will be further developments in 
2019-2020 which include developing a peer mentoring/reflective practice groups.  This 
may be delivered within school clusters (typically the academy trusts).  Supervisors will 
trial different methods to encourage better attendance at supervision.  See section on 
supervision & networking for more details.  Further consideration to developing digital 
methods of support/networking.


Growth: 
The project has grown since inception in 2016 and as a result more has been developed 
this year:


1. More training to meet increased demand.  64 attendees representing 49 schools 
attended training between Sept - Dec 2018


2. Additional schools/trainees, more training days, new mentoring scheme and 
additional supervisors 
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3. One school trialling a ‘train the trainer’ approach to develop a whole school 
consistency to pupils’ mental health in conjunction with new mental health policy  


4. One area focusing on the family/parent/carer support in the community which 
included inviting community members to join the training


The following report captures the remarkable efforts of HOPE schools to support 
vulnerable pupils. 


Aims 
The aims of the HOPE Project:


1. To offer an early intervention service to children, young people and families supporting 
pupils’ emotional well-being via a ‘listening ear’


2. Prevent the need for higher-level, expensive specialist mental health intervention

3. To complement the whole school approach to emotional well-being

4. To continually improve staff understanding and knowledge of children and young 

peoples mental health

5. Increase education staff awareness of understanding and managing pupils’ mental 

health


The primary CCG focus was on reducing self harm referrals into specialist CAMHS 
therefore the target audience for participating in HOPE were secondary schools.  
However a broader range of schools wanted to be included and there were not enough 
secondary schools participating to make the training viable.  As a consequence the 
opportunity was widened to a broader range of schools.  This means the initial training 
covers the basics and responds as needed to the concerns raised during the training.  All 
mentors are encouraged to then utilise the networking and supervisions sessions to 
further develop understanding in order to meet pupil/school mental health needs. There 
are now first, junior, middle, primary, secondary and special schools contributing to 
HOPE.   This has enhanced the learning and scope of the project.  


There are three elements to the project project.

Firstly - training and ongoing professional development.  

Secondly - interventions/support offered to pupils and families and the outcomes of 
interventions

Thirdly - supervision and governance of the role/workforce


Helping Our Pupils’ Emotions Sept 2018-2July 2019 Page �  of �5 34



1. Training 2018-2019 

In September there were 78 schools (See full list in appendix C) included in the HOPE 
project in total.  These were a combination of schools already participating and those 
about to start the training.  


TOTAL SCHOOLS/STAFF participating in HOPE Project Sept 2018 - July 2019

Secondary Primary TOTAL 
SCHOOLS

No. of schools No. of staff 
trained No. of schools No. of staff 

trained
TOTAL 

SCHOOLS

TOTAL STAFF 
TRAINED 


13 29 65 95 78 124
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Training and Professional 
development: 2018-2019 Training Planned for 2019-2020 Training requests

Foundation training x4 days - 
Sept-Dec 2018 in three cohorts: 
Rugeley, Stone and Burton

Foundation training x4 days - 
Sept-Dec 2018 in three cohorts: 
Rugeley, Stone and Burton

Anxiety management

Yoga and Mindfulness Sept 2018 Yoga and Mindfulness Developing whole 
school mental health 
and wellbeingSensory integration

Sept 2018
Sensory integration 

Theraplay 
Sept 2018

Theraplay Peer to peer 
supervision/mentoring

Developing Parent Support 
Dec 2018

Emotion Coaching Staff wellbeing

Emotion Coaching 
Jan 2019

Attachment

Attachment 
Feb 2019

Bereavement

Bereavement 
April 2019

Outcome and feedback tools

Outcome and feedback tools 
June 2019

Self Care and wellbeing July 2019



Each tranche of trainees are asked for feedback on the training received to ensure it is 
meeting the needs of trainees.  The following comments were gathered using Mentimeter


TRAINING FEEDBACK: “WHAT HAVE YOU LEARNED OVER THE 4 DAYS? 
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Summary of training provision for HOPE:


The training is generally well received.  Typically, anecdotal feedback is that the days are 
packed with a lot of information.  Trainees need time to re-read information and to process 
their learning that they rarely receive.  The training provides a great deal of resources and 
additional reading that each trainee can access should they choose to take their learning 
to a deeper level.   

In response to this feedback more time has been added for reflection/practice during 
training. 

There are discussions with clusters of schools where they are requesting three days of 
training dropping the fourth day which focuses on reflective practice and self care.  This is 
a consideration but not one HOPE will be taking forward as time for reflection and 
understanding the importance of supervision is considered essential to safe practice by lay 
practitioners.   

Trainees are asked to suggest additional training they would benefit from and these days 
are added when possible.   

As the numbers of trainees has increased as well as the training opportunities, HOPE has 
begun to utilise an online platform called mentimeter (https://www.mentimeter.com).  This 
digital application encourages anonymous responses and hopefully more honest feedback 
from trainees about their experience on the training days.   
The disadvantage to this approach is that not every venue or person has access to a 
tablet/mobile.   
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A “Happy” School

https://www.mentimeter.com


2.  Interventions & Outcomes: Audit Report Academic Year 
2018 - 2019 

South East Staffs & Seisdon Peninsula (Lichfield/Tamworth/Seisdon) CCG 

No of schools involved: Feedback from 14 schools out of a possible 14 (one not 
answered data questions and nil response from Lichfield via Survey Monkey – (8 paper, 
6 electronic responses)) 

No of children seen as a one-off/drop-in: 384+ (plus one school expressed as 36%)

No of children having follow-up intervention: 259

No of children NOT referred to CAMHS due to Hope intervention: 220

No of children attending group sessions: 40 groups totalling 391 children

No of parents receiving 1:1 support: 194

No of self-referrals (children/parents): 86/89

No of school staff receiving personal/professional advice/support: 33


Stafford & Surrounds CCG 

No of schools involved: Feedback from 10 Stafford (2 not answered data questions) 
and 6 from Stone schools (via Survey Monkey) with another 6 paper copies from 
Stafford (1 not answered data questions) and 1 from Stone out of a possible 27

No of children seen as a one-off/drop-in: 255

No of children having follow-up intervention: 135

No of children NOT referred to CAMHS due to Hope intervention: 128

No of children attending group sessions: 36 groups involving a total of 169 children 

No of parents receiving 1:1 support: 75

No of self-referrals (children/parents): 44/79 

No of school staff receiving personal/professional advice/support: 12 (2 
commented ‘unknown’/’confidential’)


Cannock Chase CCG 

No of schools involved: Feedback from 2 schools (with 1 not providing data) (via 
Survey Monkey) and 4 paper returns of a possible 14

No of children seen as a one-off/drop-in: 166+ 
No of children having follow-up intervention: 47

No of children NOT referred to CAMHS due to Hope intervention: 40

No of children attending group sessions: 29 groups involving a total of 88+ children 
(1 commented ‘not known’)

No of parents receiving 1:1 support: 58

No of self-referrals (children/parents): 2/23

No of school staff receiving personal/professional advice/support: 16
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East Staffs CCG 

No of schools involved: Feedback from 10 schools (with 2 not providing data) (via 
Survey Monkey) and a further 11 paper returns out of a possible 25 responses

No of children seen as a one-off/drop-in: 580+

No of children having follow-up intervention: 291

No of children NOT referred to CAMHS due to Hope intervention: 210

No of children attending group sessions: 62 groups involving a total of 431 children

No of parents receiving 1:1 support: 204

No of self-referrals (children/parents): 75/73

No of school staff receiving personal/professional advice/support: 124 (one 
commented ‘not offered to staff’, 1 was undertaken outside of work hours, 6 referred to 
agency staff and a massive 84 recorded for one school group)


Brief overview

We introduced an online survey for this academic year but found that the response was 
less than expected with the majority seeming to prefer the written/paper format. One 
observation from the data analysed is that parents and staff in the Cannock area don’t 
appear to be accessing the support as readily as in other CCGs but this may be due to 
the lower data return.


Feedback  

Key mental health / emotional well-being achievements:


• Children using coping mechanisms to reduce anxiety

• Trainees able to see a lot of children

• Very successful support group – feedback really very positive

• Staff attachment training and emotion coaching now in place

• Schemes in place such as ‘little ears’ (older children for their younger peers in the 
playground) and ‘Mindful Monday’ and ‘Reflection Friday’ and workshops/nurture 
groups and Well4U programme

• Strategies to combat stress and relaxation sessions

• Signposting for families to most relevant services

• Bringing mental health/emotional well-being to the forefront of every-day practice 


Emerging Themes – what worked well and challenges this year:


• Theraplay worked well – challenges children 
• Children have been very receptive to intervention 
• Listening ear 
• ‘Little ears’ for younger children at playtime 
• Mental Health First Aid 
• Forest School  
• Finger Breathing strategy
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Challenges: 


• The sadly recurring theme annually of the lack of time, space and budget 
(mentioned no less than 29 times) (one school particularly claiming that they 
struggled to access the project this year due to strains and cutbacks and lack of 
meeting space) with only 2 schools claiming to have not experienced any 
challenges with all staff positive and excited about the project and all parents 
supportive 

• Increased/increasing volume of children needing support and ensuring all have 
access (mentioned 7 times) 

• Behaviour expressed as ‘the main theme this year’ (mentioned 3 times) 
• Exam stress/test anxiety (mentioned 4 times) 
• Low self-esteem around social media use (2 times) 
• Anxiety (and low mood) (mentioned 9 times) 
• Friendships (mentioned 6 times) 
• Self-harm (mentioned 4 times) 
• Anger a recurring theme (mentioned 8 times) 
• Engaging parents difficult (mentioned 5 times) 
• Engaging Senior Leadership Team/attitude (mentioned 3 times) 
• Family issues (mentioned 8 times) including parental separation, bereavement, 

domestic violence, mental health issues, poverty and parents in the forces 
• Adopted children’s need for support with an apparent increase in numbers of 

adopted children over this academic year (mentioned 3 times)


Impact of Project – outcomes for young people & families including any 
additional/unexpected benefits of HOPE intervention:


• Early intervention 
• Strategies reflected in classroom/playground/home (including calming/grounding 

mentioned 4 times) 
• Emotion coaching 
• Children now given a forum to explore thoughts/feelings in a non-threatening 

environment 
• Building trust to be able to speak openly about worries/feelings 
• Builds resilience to cope/improves well-being 
• Acceptance/tolerance/differences celebrated 
• Parents have expressed gratitude for support (mentioned by 2 schools) 
• Referrals to outside agencies prevented

• Positive impact on young people/families and teaching staff – someone to go to 

with pupil issues without the need for SENCO or GP referral to CAMHS


Additional comments worthy of noting:


• ‘fantastic resources and supervision’ and ‘incredible training and support’; ‘mentors’ 
continuous support and training from project’ and ‘inspiring supervisors’


• ‘parents and children feel supported by the project and have reacted positively to it’
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• ‘Hope has had a big impact in our school’

• ‘outside agencies see Hope as a good facility to have in school’

• ‘children really embraced Hope – trusting and talking’

• ‘visible change in children’s mood/general wellbeing’ 

• ‘the fact Hope can be made available to families and staff not just the children = 

beneficial’

• ‘children enjoyed Hope activities so much they asked for more sessions’

• ‘it’s been a really successful programme’

• ‘the biggest challenge has been getting children to say goodbye!’


To note: 


The compilation of data was more complex this year with 2 platforms in operation with 
the introduction of an electronic survey which was taken up by 36 schools/trainees 
with the remainder preferring to stay with the paper/written version; complicated 
further by the bypassing of the data recording for 7 schools. If conversion to electronic 
surveys were to be successful in future years figures could be shown in graph format 
for ease of reference.


Out of a possible 80 schools we received 64 responses although some of those were 
from the same schools using a different platform and completed by a different member 
of staff.


Of the 4 CCGs Cannock is one of the 2 smaller groups and had the lowest response 
rate with under 50% of schools/trainees responding to the survey in either format.


It is interesting to note that the survey request was made at Easter and the highest 
response rate was during the first week of June when the majority responses were 
received via Survey Monkey.




Helping Our Pupils’ Emotions Sept 2018-2July 2019 Page �  of �12 34



2. Outcomes continued.... 
HOPE interventions and support are all based on evidence that informs practice.  As such 
trainees are educated about the value in using outcome measures.  They are introduced 
to commonly used tools utilised by CAMHS to measure mental health symptoms/
emotional wellbeing.  All the tools presented are found on the CORC website: https://
www.corc.uk.net. 

The common tools used in HOPE are RCADS (Revised Child Anxiety Depression Scale) 
and CORS (Child outcome rating Scale) along with a goal based outcome (GBO).  Some 
examples of the measures used are below.   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RCADS Pre and Post scores:  Evidences that this child was below clinical cutoff but the mentor 
used additional information to inform their practice that said although the child had indicated 
they were coping, the teacher and parent report indicated child was struggling and the decision 
was made to offer intervention.  

https://www.corc.uk.net
https://www.corc.uk.net


Helping Our Pupils’ Emotions Sept 2018-2July 2019 Page �  of �14 34

The Child Outcome Rating Scale (CORS) measures wellbeing on a 4-questions scale 
measuring the child’s current experience.  


The Session Rating Scale (SRS) measures the therapeutic relationship and is an 
opportunity for children to indicate if the sessions are helpful or if they need changing. 

Child X pre-score: 24 / post-score: 40 

Child Y pre-score: 31 / post-score: 40 

Child Z pre score: 31.5 . post-score: 39.8

SRS Start score: 34.2 / End score: 39.8



3.  Supervision and Networking Feedback 

Leeds Alliance in Supervision Scale (LASS) (Relative to supervision sessions) 

Supervision sessions are focused:   	 	 	 	 	 84.8%  


Understanding (Supervision Relationship)	 	 	 	 92%         


Helpful (Meeting Needs)	 	 	 	 	 	 	 90.5%      


(from 31 replies out of 31 issued but based on the data response from the 25 scored 
with an average score of 9/10 across all 3 scales)


(See Appendix B for further supervision/networking feedback)


Brief Comments Overview 

Face to face supervision sessions boost confidence; email backup support particularly 
helpful and networking valuable for sharing ideas and strategies. The idea of an ‘as and 
when’ service possibly being beneficial with time constraints may be considered going 
forward.  ‘A learning experience greatly aided by supervision’ and ‘our own listening 
ear’.  Feedback on supervision is sought via the Leeds Alliance Supervision Scale 
(LASS)
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“I think the biggest thing that stuck with me about HOPE was the impact that just a 
listening ear can make.Your not saying it's rocket science ( you need a degree ) just 
make time to listen. The clips you showed about lives being changed because 
someone cared/ listened were inspiring. It is unique because it's the first time anyone 
has not only offered people like me the tools I was crying out for but also the children 
someone to turn to that felt more confident since being on your course.” 



Conclusion 
It has been a busy year all round for HOPE Project.  For the trainees there have been 
challenges in being able to execute the role.  This creates a tension when they are unable 
to have the protected time to be consistently available for pupils/families.  


For trainers: increasing demand increases costs of trying to meet the demand.  This has 
been exacerbated this past year by non-attendance at training events.  A further issue 
has been senior leaders wanting to attend the training but being unable to consistently 
attend and limited if any time to implement the role.  


Schools experiencing increased difficulty accessing alternative emotional support for 
parent/carers and for pupils.  Therefore they are managing more complex, vulnerable 
pupils within classes without the skills/knowledge of knowing how best to support these 
young people.  In June the networking sessions focused on a reflective activity 
considering the challenges (past/future) and positive outcomes.  See the Hot Air Balloon 
report for detailed responses (Appendix D).  The dominant recurring themes and possible 
solutions are below. 


Ultimately, the passion and enthusiasm of the trainees overcome 
many of the challenges... 

Challenge Solution

Time • Complete notes during sessions

• Write less - be succinct/summarise

• Seek line manager approval to prioritise pupil wellbeing

• Timetable room/time for supporting pupils

• Group work

Poor attendance at training, supervision 
or networking / inability to deliver the 
role

• Charge for attendance at training to hold place

• Implement a charge for non-attendance

• Utilise Eventbrite reminders

Increasing complexity of pupils needs • Use supervisor for support/advice

• Contact local CAMHS duty worker for guidance

• Use closed Facebook for advice from other HOPE mentors

Increasing demand • Understand remit/service thresholds to refer as appropriate

• build relationships with local services - call 

• Build a list of available local resources including digital 

resources such as websites, apps, online forums/helpline 
numbers

Lack of resources/funding for resources • Access HOPE Dropbox link

• Attend networking to share ideas about what is worth 

purchasing

• Fundraising days/activities for mental health

• Use PTA
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Isolated working • Use neighbouring schools or other MAT schools to co-
deliver workshops/groups where possible


• Utilise closed Facebook group for support

• Prioritise supervision and networking groups

• Suggest another staff member attend training

Lack of awareness/understanding of 
HOPE 

• Present at staff meeting/assembly/parent information 
sessions


• Display board for information

• School newsletter/website
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“... it is unique as it gives schools the opportunity and control/ to take immediate action 
for pupils whilst waiting for external agencies  or experts to be involved and gives school 
the chance to implement strategies to help pupils and take some control of a situation 
that can be traumatic for individual pupils this in turn can stop behaviours and reactions 
getting worse allows a pupil to be heard. Sometimes what school puts in place can be 
enough for a child as they already can have a positive relationship with a child that makes 
it easier for them to talk and be open about their feelings than meeting a stranger who 
they have to get to know... it is an important starting point on the road to recovery for 
pupils and helps them deal with the many obstacles or paths they will continue to have to 
take.”

“IT IS FANTASTIC AND SO MANY RESOURCES AND ENGAGING TO PUPILS OF 
ALL AGES.” 

Made such a difference to some of our pupils who had become disengaged with their 
learning due to emotional needs.  

 as a school it gave us the knowledge, all confidence and resources  to put an 
intervention in place straight away rather than waiting for the involvement of external 
agencies

I really enjoyed when we had group work at the beginning and end of the sessions- like 
the games. I also think it is important to share experiences of the children that the 
project helps and the value of what you do.



Appendix A
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Appendix B 

Supervision & Networking Report 



Helping Our Pupils’ Emotions 26 June 2019

Supervision  1
Supervision is provided by a team of five clinical supervisors 
who have all got extensive experience and knowledge in the 
field of child and adolescent mental health.  

Jacqui Shankley is the newest team member and we’re looking 
forward to Jacqui supporting the Cannock networking group 
2019-2020 and delivering training on using narrative therapy.  

Monica Cru-Hall, Emma Pearce, Becci Southall, Emma 
Pearce, Bryony Robinson and Rachel Rayner all work in 
Staffordshire and have been involved with HOPE Project 
offering supervision for at least two years.  

Supervision has been cited as one of the key elements that 
makes HOPE work effectively.  It offers a safe space for 
HOPE mentors to discuss the challenges of their role, get 
advice/guidance, resources and ensure they work within 
professional limitations of their role.  The structure of 
supervision ensures those involved in HOPE are well 
supported.  Accessing supervision may be the most beneficial 
element of the project but it is also the most under-utilised 
aspect.  It is seen too often as a ‘privilege’ rather than essential 
to the role and is often cancelled or not attended.  We are 
trying new ways to ensure everyone will be able to access it via 
a variety of methods.  

�  Supervision definition in Appendix A1
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Ideas for 2019-2020 

Peer to Peer Case 
Discussion 

A few HOPE trained mentors 
noted that they are having to 
support colleagues in school.  
They also reported that 
sometimes they might prefer 
peer to peer supervision.   

Therefore - it is planned that we 
will run a peer-to-peer 
mentoring/supervision workshop.     

‘As and When’ Approach 

Due to the challenge of time for 
many of the HOPE mentors one 
idea is to offer email support.  
The details are yet to be agreed 
between the supervisor team.  It 
needs to be recognised that 
email can be time consuming 
and language/tone easily 
misunderstood.    

HOPE Mentor to 
Supervisor 

It is agreed by the majority that 
face to face supervision is the 
preference.  However, there are 
significant distances in 
Staffordshire and mentors often 
are able to attend.  We will trial 
planning locality based 
supervision where mentor goes 
to the supervisor.  We will need a 
host-school that can spare a 
room for the day. 

SUPERVISION & 
NETWORKING 
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Mentoring 

HOPE is growing with more mentors/schools getting involved.  
This is great news but stretching limited resources.  To meet 
the demand we trailed adopting a new approach - of using 
skilled, trained HOPE mentors to mentor new trainees.  those 
identified and invited to participate have all been involved in 
school-based mental health for over 10 years.  

They were offered training, mentoring, tools and supervision 
for their role.  There have been various challenges getting it 
set up.  However some of the following comments indicate 
we’re going in the right direction:

“Really easy to talk to.  Very supportive.”

“Fabulous support - approachable and our own listening ear.”

Areas to address:  Regular supervision for supervisors
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Questionnaire 
Scoring 

All HOPE mentors are asked to 
provide feedback on the quality/
helpfulness of supervision 
sessions.   The questions ask if 
the HOPE mentors found 
supervision on a scale of 0-10.  
The average rating follows: 

• Focused (Approach)                     
= 8.4 / 10 

• Understanding (Relationship)  
= 9.2 / 10 

• Helpful (Meeting my needs)                 
= 9 / 10 

All mentors are asked to provide 
feedback to help improve 
supervision.  In particular this 
year, all supervisors have noticed 
it has been difficult to connect 
with supervises with many citing a 
lack of time to talk.   

31 questionnaires were returned.  
6 of these had no scores as there 
were no supervision sessions.   
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Table 1: Supervision & Networking Feedback

Supervision feedback/Comments/Reflections
Ideas for 

future 
supervision

Very useful to discuss cases and work 
completed + impact

This is good to speak to a 
professional to give you advice/say 
“yes” you are on the right track.

Peer 
supervision? 

Called me around Christmas time-I have lost 
her number and not called back.

Cannot say much as not really asked.  
[X] attended cake/coffee afternoon 
and this was a success and had 
positive feedback.  However I can 
always ask or email when I need to! 

The sessions with [X] were very pleasant, 
however we felt that due to the amount of 
information [X} had given she was unable to 
add anything.  A prior email and set dates 
could be done also an agenda to meet both 
needs. 

I have not yet received supervision.  I 
think this has been mainly due to 
time constraints however I am not 
always sure I receive all of the emails 
sent out? Email is [...] Happy to book 
in supervision in the near future.  

Very happy with the support received, I do 
always worry I may “waste” [X] time, but I’ve 
always found supervision great when I’m not 
confident in my next steps.

Supervision sessions have been very 
helpful.  The only difficulty sometimes 
is finding the time out of our limited 
time allocated to HOPE.  Sometimes 
it is not easy to have access to a 
phone and privacy.  Supervisor 
always responds quickly after the 
session with resources/ideas for us to 
try out.  

It was sometimes difficult to arrange, but 
when we did meet [X] was very helpful & 
supportive.  I feel that myself and [co-
mentor] have a good relationship with her.  
[X] also supported me over the phone with a 
particular child and made a special journey 
to deliver some appropriate resources for us 
to use.  

this year I have not had supervision 
due to lack of time, this is my first 
network [June 2019] meeting too.  
My HOPE sessions are less - not 
seeing as many children so maybe 
this has been a factor.  Previously I 
have used- and it was helpful/
reassuring, good to know well in 
advance times to ensure planning in 
school to cover me

Set dates well 
ahead; maybe 
plan dates of 
availability for 
supervision for 
the year ahead
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I had been initially wary of supervision but 
had decided to give it a try.  I still struggled 
with it & found that for a few days after I was 
really down.  So I’m unsure of how to move 
forward.  I may prefer having supervision  or 
someone to talk to when I “need it” or 
discuss how best to manage.  I probably 
need to talk to [X] about it.   
...I love network meetings coming together 
and find those so valuable not just for 
working practice but for my wellbeing too.  

My feedback session was very 
focused and helpful.  It was very 
validating for me to show how the 
HOPE Project works in our school, 
1-2-1 as I’m not always confident in a 
group setting.  I emailed for 
resources recommendations when 
we had siblings who had recently 
been bereaved.  

I find emails really helpful and help me focus 
on next steps for a child.  Sorry I haven’t 
accessed networks - deputy Head back off 
maternity now so can focus on my role more 
- fingers crossed.  
[I tend to use it to ask [X] CAMHS questions 
as well.  Really useful for me to do it this way.  

I think supervision is very important.  
Even though sometimes sessions 
were postponed when they did go 
ahead they were very useful.  I know if 
anything I found really difficult to 
make a decision on I have someone I 
could turn to.  

Supervision is so valuable to me.  I never 
realise just how much I need my supervision 
until I’ve had it.  I feel a huge amount of 
release and relief emotionally.  [X] always 
inspires and supports me, giving me new 
confidence and motivation.  Thank you [X]

Difficult to explain cases when 
supervisor can’t see the notes you are 
referring to.  Phone supervision is not 
as effective as face to face.  Could the 
school get to the supervisor rather 
than the other way around?

Could the 
HOPE mentor 
go to the 
supervisor 
rather than 
other way 
around? 

I feel supported both with problems inside 
and outside of school.  I can contact [X] and 
feel confident help will be there.  My life line!

It was good to discuss the problems I 
faced with someone who actually 
understood the importance of mental 
health in young children. 

Supervision gave me a different view on the 
problems I faced and helped to turn my 
focus on the right way to deal with sessions-
when I held to sessions again I felt more in 
control and helped the children move 
towards reaching the goals that they/we had 
set.

Supervision is always brilliantly useful 
as an individual focus.  Brilliant to be 
able to ask advice from someone with 
so much experience.  The network 
meetings often provide really useful 
advice, its always good to hear other 
people’s experiences and issues.  
Always very helpful.  

I have only had one supervision this year, 
when it was time for a second I was still on 
the same children. I could fit in one between 
ending Lego club and starting transition 
group. Networking are very useful and 
helped to refocus my work

Supervision gave me a time to share 
offload some difficult cases and gave 
me a different outlook to some 
challenges and actually made me feel 
like I was doing a good job.  I was 
able to plan my next steps.  
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Supervision is always needed by myself and 
[X].  We have now sorted that problem out. I 
could never be without the support from [X].  

Supervision is extremely useful as I'm 
new to the role of delivering the 
HOPE project.  This is my first 
networking meeting, I have lots to 
learn!

Always a learning experience (Both 
supervision and supervising) Would not do 
the role without this support.  

I have had one face to face session 
that was a getting to know you 
session. It was a relaxed. It went well. 
She said to contact her whenever I 
felt I needed to

Always good to have a bit of reassurance but 
if it's a really busy term it can be difficult to 
get away, also as two of us doing the role-we 
‘counsel’ each other and touch base daily.  
Maybe ‘as + when’ service instead?

Supervision is valuable and important 
but managing the time out is always a 
juggling act. I valued the time and 
shared discussion of ideas and 
resources. With a new headteacher in 
September we will have to watch this 
space to see if anything changes

As + when’ 
approach 
when 
supervision 
support 
needed 
instead?  

I find supervision very helpful, I use it more 
for myself. The next session is due.  I like to 
know when the sessions ?? I prefer face to 
face rather than email email is useful for case 
advice.  

Helped to refocus and reassure the 
right approach was been adopted. 
Helped to build confidence in my 
ability.

May be good 
to have a 
weekly drop-in

I have found both supervision and 
networking extremely helpful. Especially 
when discussing individual cases, Sharing 
ideas and strategies has been very 
beneficial.  My supervisor has recommended 
some fantastic resources and books which 
have also proved useful. She has also 
supported and encouraged me when faced 
with a particularly distressing caseload within 
school, ensuring that I am supported as well 
as giving me advice in supporting those who 
needed me.  

NETWORKING

This is excellent, to be able to talk to others in the 
same boat, catch up with all the new approaches

...I love network meetings coming together and 
find those so valuable not just for working 
practice but for my wellbeing too.  

...I enjoy attending meetings where possible. The network meetings often provide really useful 
advice, its always good to hear other people’s 
experiences and issues.  Always very helpful.  
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Appendix A: SUPERVISION Definition/purpose 

Clinical supervision provides an opportunity for staff to: 

• Reflect on and review their practice. 

• Discuss individual cases in depth. 

• Change or modify their practice and identify training and continuing 
development needs. 

Professional supervision is often interchangeable with clinical supervision. This term is 
sometimes used where supervision is carried out by another member of the same 
profession or group. This can provide staff with the opportunity to: 

• Review professional standards. 

• Keep up to date with developments in their profession. 

• Identify professional training and continuing development needs. 

• Ensure that they are working within professional codes of conduct and 
boundaries. 

The term ‘clinical supervision’ in the Skills for Care guidance refers to the supervision for 
all staff who care for people who use services, including registered professionals and 
support workers. Clinical supervision is about maintaining the professionalism of these 
staff groups in working with people who use services. 

Skills for Care (2007) define ‘supervision’ as “an accountable process which supports, 
assures and develops the knowledge skills and values of an individual group or team”. 

https://www.skillsforcare.org.uk/Leadership-management/managing-people/
supervision/Supervision.aspx  

In some professions and occupations, alternative titles may be used, such as ‘peer 
supervision’, ‘developmental supervision’, ‘reflective supervision’ or just ‘supervision’, but 
generally clinical supervision is seen as complementary to, but separate from, 
managerial supervision, which is about monitoring and appraising the performance of 
staff. 

The purpose of clinical supervision is to provide a safe and confidential environment for 
staff to reflect on and discuss their work and their personal and professional responses 
to their work. The focus is on supporting staff in their personal and professional 
development and in reflecting on their practice. 
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Appendix C  

South Staffordshire Schools 2018-2019

SESS CCG S&S CCG CC CCG ES CCG

Ankermoor Primary 
Academy

Barnfields Primary 
School

Cardinal Griffin 
Catholic College

Anglesey Primary 
Academy

Bird's Bush Primary 
School

Blessed William 
Howard Catholic HS

Churchfield CofE 
Primary Academy

Burton Fields 
School 

Burton Manor 
Primary School

Doxey Primary 
School

Longford Primary 
School

Christ Church 
Primary School

Codsall Community 
High School

Flash Ley 
Community Primary 
School

Moorhill Primary 
School

Eton Park Junior 
School

Codsall Community 
High School

Fulford Primary 
School

Norton Canes 
Primary School

Fountains Primary 
School

Coton Green 
Primary School

Leasowes Primary 
School

Pye Green Academy Fountains High 
School

Dosthil Primary 
Academy

Marshbrook First 
School

The Hart School Grange Infant 
School

Glascote Academy 
(Fierte Trust)

Scentia Academy The John Bamford 
Primary School

Holy Trinity C of E 
Primary School

Lakeside 
Community Primary 
School

Sir Graham Balfour 
High School

West Hill Primary 
School

John of Rolleston 
Primary School

Lark Hall Infant & 
Flax Hill Junior 
Academy

St John's C of E First 
School

Lansdowne Infants 
School

Little Aston Primary 
School

St John's CE Primary 
Academy

Needwood C of E 
Primary School

Moorgate Primary 
School

St Leonard's Primary 
School

Picknalls First 
School

St Gabriel's Catholic 
Primary School

St Patrick's Catholic 
Primary School

Abbot Beyne High 
School
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Stoneydelph 
Primary School

Tillington Manor 
Primary School

Richard Wakefield C 
of E Primary

Woodlands Primary 
School

Veritas Primary 
School

Rykneld Primary 
School

Willows Primary 
School

Walton High School, 
Stafford

Springcroft Primary 
School

Springhill Academy 
(& Scentia 
Academy)

The Mosley 
Academy

The De Ferrers 
Academy

Victoria Community 
School

William Shrewsbury 
Primary School

Stone Community funded by ‘Friends 
of Josh’

Out of Area Schools

Christ Church Academy Pingle High School (deferrers MAT)

Christ Church First School Cheadle Primary School

Alleynes HS

Walton Prioiry Middle School

Oulton First School

Springfields First School

Parent x2

Walton Hall Academy
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Hot Air Balloon Activity: 
Reflection on HOPE Project during 2018-2019 

HELPING OUR PUPILS’ EMOTIONS 
2018-2019



- Time with children / To keep up with training / To make or find resources to plan sessions

- Time-staff changes, multitasking

- Funding cuts/not allocated any time to do HOPE;But allowed to attend networking

- Time to be released from current role. Budget cuts-less staff

- Confidence at the start

- Time

- Resources -Teachers/staff understanding our role

- No resources/budget for books or activities

- Cuts in resources and increasing demand

- Time to get resources ready (if needed)

- Time/work life balance

- Take on child-take on parents too

- Time-too many roles in school

- Parents “sabotage” of our work. I.e. not following through on agreed awards. This information

- Something gets in the way

- Absent/surgery, not been available for Claire

- Too many children but not enough time

- Time, headspace, organisational skills

- Getting school clearance to start working with children

- Personal events

- Time

- Whole school approach sometimes in developing things further

- (Some)Teachers expectations-all children must do the same/follow the same rules

- Difficulty finding a place to be with the children-never know where I will be free and rooms are not very 

suitable environment

- Time! Two hours a week is often not enough. General role in school i.e. in class support + HOPE

- starting out of! Knowing I am doing things right? Teachers not believing, space and time

- Time restraints/not moving children on fast enough/behaviour support commitments

- Helping children to answer the RCADS with understanding 

- Thinking we have to follow a program

- Interruptions when sign is up and child is talking☹ cMaking voice heard within rest of the school-to get 

resources etc seeing children ad hoc

- Somewhere to go with the children to talk.  Some parents are difficult to work with. Not always on board 

with suggestions

- Lack of time-different roles and responsibilities this year. Hopefully will be better in September.

- Knowing when to let go

- Time-resources

- Time

- Space

- Staff not being supportive. (Have to be in control)

- Communication

- Outcomes star and completing EHA. Very time-consuming. Star asks personal questions and 

intimidating. Expected to complete it

- Time/lack of funding for resources/higher thresholds for accessing outside agency support

- Time allowed in school for delivery. 1) dragged out for a class cover 2) ways of children referred, all or 

nothing.

- Workload

- OFSTED

- Change in organisations/shift in leadership/lack of money/budget/deprivation

- Less support from outside agencies. People who just want to “signpost” I hate that word!

- Not enough time to write up after session or prepare

- People having more roles and responsibilities but having to do it in same amount of time

- Parents moving children from school to school locally if facing social challenges (Disagreement with 

School staff)

- space/time/health/staffing

- Whole school approach varies significantly

- Time restrictions/staffing

- Lack of experience

- Finding the resources to help the children understand emotions 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SANDBAGS: What has held you back over past 12 months?



- Raising awareness/promotion

- Staff meetings, Parent 

meetings, assemblies and 
display boards


- Parent Forum successes. 
More parents on-board


- Support from colleagues/
Permanent time per week/
understanding the need


- The children fully know my 
role and often approach me 
direct and feel confident to 
do this. My school flexibility 
in allowing me to address 
these issues sometimes 
during morning hours(Not my 
nuture hours)


- All the teachers and parents 
are fully recognising the 
important role HOPE provides 
and are requesting help. Full 
backing of the head


- New headteacher/ supportive 
staff/ parents and health 
workers are more aware of 
project


- Children self referring

- Training/updates available 

and FREE

- A place/room to meet with 

children

- Ethos of the school, head, 

senior leadership team who 
understand HOPE and 
support it


- Supervision 😀 

- Having innocent member of 

staff who is trained working in 
school


- A supportive SENCO

- A supportive TA who lets me 

out extra time without saying 
anything


- Increased mental health 
awareness


- Passion, enthusiasm and 
autonomy of HOPE mentor


- Dropbox resources

- Positive feedback showing 

the project work

- Children recommending 

support to others 

- Having a second mentor in 

school [X]

- My heads belief in HOPE


- The individual children's 
reactions to one-to-one time 
and conversation 😊 


- Mentors running a lunch club

- The positive impact on pupils 

who have access service and 
increased self belief


- Shared learning/experiences 
at training and networking


- Help is always at hand.  
Thank you [x] 😊 


- The positive impact on 
children's emotional well-
being aids their learning


- Identifying possible autism in 
a girl who had emotional 
problems and having 
meetings with mum


- Believing that what you doing 
is helping


- Having a display of visitors/
children and staff to see and 
having positive impact 


- Promoting HOPE within 
school


- Having a great partner and 
co-HOPE mentor.  But not 
from Sept 🙁 


- Whole school is now running 
early help in-house replacing 
MAT team


- [X SCHOOL] now has a 
relationship policy and an 
emotional coaching approach 
which means ALL staff are 
becoming more aware of the 
emotions behind negative 
behaviours


- Developing relationships with 
parents of children through 
meet and greet on the door 
morning and afternoon


- Support during supervision

- Great support and 

enthusiasm from my mentor 
[Cathy] to guide me


- Using some time to find 
resources


- Support of parent/pupil 
officer


- Working more with parents 
directly. Parent groups 
support each other


- Families who engage-not in a 
specific parenting format but 
a trusting relationship which 
allows them to open and then 

go on to access much 
needed support


- Line manager supportive

- Relationships with children

- Being more assertive

- colleagues/team-part of 

supervision

- Training/ developmental/

Mindfulness

- Like minded people

- Support from others

- Group sessions (More 

children seen) / Wally teams 
each class


- SLT agreeing to a full-time 
position from September


- Familiarity.  All children now 
know about HOPE.  [children] 
refer each other


- Networking with others in our 
role


- Supportive senior leadership 
who share vision


- Having a new nurture room, 
funds are available to buy/
Choose resources


- Amazing family support 
worker (our own) we just get 
each other!


- Training for HOPE Project.  
Supportive head.


- Extra training and sharing 
ideas


- Child saying ‘that's me!’ 
When we started “Hidden 
Chimp” book


- Growing confidence/ finding 
a routine/ additional training/ 
feedback


-
- Success and impact on the 

children that is visible

- Having bank of resources go 

within dropbox

- Nurture room

- Working with fabulous 

people-passion and belief in 
what they do


- Courage of my convictions-
defending and having difficult 
discussion with head teacher 
a bout a child


- Working with another person

- Giving myself a break. Not 

being so hard on myself

- Emotional regulation stations

- Mindful Mondays. Reflective 

Friday. Kindness boxes
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HOT AIR - What has helped you go higher



- Enthusiasm

- Working with new children

- Supportive colleagues

-
- Parent coffee mornings

- Support from SLT

- Whole school embraced 

project! Increase participation 
and referrals


- Meeting to introduce it 
t[HOPE Project] o all staff and 
get buy-in led to staff 
referrals and suggesting 
lunch club


- networking days.   lots of 
ideas


- Change in attitude from 
teachers. Support from 
parents-staff. Coffee-Cake 
date. HOPE being part of 
training/staff meeting


- Positive quotes from children 
and parents


- Support of head🙂 

- Strong teamwork

- Having a tag team

- Being able to speak to the 

other HOPE mentor in school 
for advice.KNOWING that I 
am making a difference-even 
if I feel like I'm not at times


- When children enjoyed a 
session and feel like it really 
helps


- Resources sent by [X] have 
been really useful


- Setting up a lunchtime club 
called ‘Time for me Tuesday’.  
Having a fellow mentor in 
school to support/discuss 
ideas


- Resources, advice and ideas 
from network and supervisors


- HOPE has given me focus!! 
🙂  massively supportive 

headteacher. Children know 
my role well.


- Positive feedback from 
children, parents and 
teachers


- Guaranteed time from the 
headteacher and support 
from staff


- Now have a space which is 
wonderful when I can use it-
Quiet. Can have music and 
no interruptions


- Parents saying thank you for 
being there when they 
couldn’t be


- Communication-parent/
pupils/teachers happy to ask 
for support


- Having time

- Resources and confidence to 

run programs 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- Making sure I have this time 

timetabled to ensure it still 
happens


- My amazing family support 
worker is going on mat leave


- Higher expectations? More 
referrals? Therefore waiting 
list


- What to do with long term 
children? How to move on to 
see more children


- Hopefully to be able to 
continue on the course-
Budget allows?😕 


- Funding the next year

- Time to reflect

- Uncertainty on changes as 

Academy

- Becoming an academy!

- Reduction in TA support but 

more children coming in

- Time

- Time to deliver HOPE.  As 

school grows, seems busier 
and no time set-aside to 
deliver HOPE


- Increased budget cuts within 
school may lead to less staff 
and lose dedicated time to 
deliver HOPE


- Funding cuts

- Time 

- Funding

- New head-uncertain 

direction?

- Time

- Funding cuts.

- Staffing demands. E.g. 

interventions and PPA cover

- Changes in low-level support 

services

- Less £££ and less Time

- Not being part of the well-

being team and watching 
from afar🙁  although it could 
all change!


- Children displaying 
challenging behaviour 
because of emotional 
baggage.


- Not being able to continue 
with ‘HOPE’ means children 
will slip through the emotional 
wellbeing net.  


- Time

- Shifting expectations

- Workload pressures

- Need/demands

- More and more children are 

experiencing mental health/
well-being issues.


- Demand increasing/ lack of 
other agencies to help


- Even less time!

- Changing ‘focus’ from SLT

- As the job role is made a lot 

bigger expectations are made 
a lot higher


- A further rise in mental health 
issues for parents and children

- An in increase in poverty

- Even less outside agency 

support

- After new build more pupils

- Time issues to continue!

- Budget cuts as now a MAT

- Budget-skilled staff leaving 

and replaced by others/ less 
time allowed/More need


- The slow response when 
signposting to other agencies


- looming OFSTED. Things 
being put into place to tick 
boxes. Not necessarily best 
long-term approach


- Academy MAT.  
Homogenised approach. 
Head seems to be following a 
scripted


- Not knowing if I have a job in 
school-so can continue with 
HOPE


- My one-to-one role being so 
intense that I only have two 

hour a week for HOPE 
sessions 1/2 to prep for 
sessions and nothing else.


- Time-‘protected’ Time 
constantly an issue due to 
multiple roles and staff 
absence


- cuts to services-especially 
those top-sliced, so lots more 
services need to be paid for 
in addition, coupled with 
threshold rises for mental 
health services


- External agencies: CAMHS/
Midlands Psychology


- To give HOPE protected/
Priority Time and importance


- Mindful of area that i will be 
working in and who with? 
Time to attend courses 


- personally, being the one 
‘experienced' mentor while 
new mentor(s) are being 
trained Make sure my 2 
afternoons STAY


- TIME!  Only released 4 hours 
per week next year


- Protected time–reinforcing 
this to new management on 
my timetable.  Taking on 
more responsibility within 
SEN department–ensuring 
HOPE is continued


- Becoming mental health 
lead– Will this take a lot of 
time initially?– Point of call for 
others.  TIME 
MANAGEMENT/


- Short term extra space 
difficulties due to building 
work in school. No access to 
some areas previously used


- Being able to get resources. 
Unknown challenges/themes


- To make sure holistic 
approach for families/
agencies/schools to help
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WHAT WILL BE THE STORMY SKIES AHEAD THAT MAY HOLD YOU BACK OVER NEXT 12 MONTHS?



- Regularly remind ALL staff of 
the positive outcomes of HOPE

- Group work 😃 

- Lunchtime clubs and group 

support

- A waiting list can be okay

- Say “no"

- Working with co-HOPE 

mentor, HOPE sessions in the 
afternoon


- Well-being day!

- Talk about it!

- Be firm! say no with a smile 
😃 


- Whole school training on 
managing mental-health/
Supporting emotional well-
being


- Encourage pastoral support 
team to meet and work 
together to support pupils 
before HOPE


- The positivity that HOPE 
brings and the good work 
you do. 


- More people being trained

- Keep a log of referrals to 

HOPE and to other services-
need to know the demand


- Use available peer mentor 
program and playground pals 
[anglesey]


- Consider developing a criteria 
for prioritising cases


- Hold a whole school well-
being day


- Having senior leadership 
team available on the gate in 
the morning and afternoon


- Dropping two days of 
becoming a grandparent.  
Hoping as a part time person 
to be used for well-being/ 
HOPE


- Quality rather than quantity

- Positive use of time-groups-

use of waiting times.

- Saying no

- Self-care

- Manage boundaries

- Reduce the writing up of the 

notes. Use summary notes, 
remember they are a tool


- Provide good quality support

- Learn to say no

- An ever-strengthening HOPE 

project and increased 

recognition of its worth. 
Thank you [X] and [X] i


- Keeping Faith in what we do/
Making a difference


- Trying to be positive about 
the future of my role?


- Keeping up with training 
opportunities


- Make the role full-time or 
employ another part time 
position.(Preferable from me) 
-Developed as part of the 
MAT.


- Making sure I restrict my note 
taking


- Saying no and managing 
demand within permitted 
hours


- More time more resources if 
role is full-time


- Our head being full time and 
her focus will be whole 
school mental-health


- Getting management to 
understand the need for early 
help to support children's 
emotional well-being


- Funding to be able to 
continue offering emotional 
support


- Continued  up-skill all staff 
following HOPE training


- Taking a step back from the 
chaos of school day-ensuring 
I am prioritising HOPE and 
making time-even when time 
is limited!


- Change to do a staff meeting 
so staff know the importance 
of HOPE


- Show head, governors, team 
the impact HOPE has had on 
[childrens’] well-being


- Sharing of resources/
experiences via the Facebook 
page and other HOPE mentor 
now in the MAT


- Develop the Facebook group, 
share resources between 
each other


- Keep communication open 
with staff fellow mentors


- Staff education

- Someone else in school 

going on the training

- RelaxKids training, so maybe 

this week help with resources

- Whole school MH awareness


- New TA’s being trained so 
different ideas/solutions from 
different view points; fresh 
eyes and fresh ears


- Hopefully 2 new mentors may 
start training together so can 
support each other and we 
can all work together well


- Building work in long term 
should provide a nurture 
room


- Continue to make sure Head 
is aware of HOPE/
implications of not doing 
HOPE. 


- Parental feedback to show 
the importance [and 
outcomes]


- Staff meeting to lunchtime 
supervisors/all staff


- Contine to provide that 
service for pupils in school


- Continue to work with 
children/nurture area


- Working with FSW [Family 
Support Worker] to make a 
bank of resources for training 
other TA’s to support while 
she is on maternity leave


- Say ‘no’.  Evidence the 
demand via list of children 
waiting to be helped


- Classroom check-in with 
pupils


- Try to engage with 
supervision [again]


- Tap into new deputy Head

- Not to be so hard on self

- Seeing the difference in the 

children-remind myself why 
I’m doing this!


- Groups to meet common 
need


- Drop-in opportunities for 
children to access before/
after HOPE sessions.  


- ‘Keeping the faith’ and 
persevering as much as 
possible
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Sunshine: Knowing there may be stormy skies, what will hep you reach the sunny 
skies? 
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